Abstract. Higher education is in turmoil in
Introduction
The value of higher education and its merits for individuals and communities are under discussion everywhere in the world with more nuanced and definitely polarized positions than ever before. In an article in the Financial Times, Tim Hartford (2016) , an Oxford graduate, looks at two main and opposite views on higher education: higher education is good and worth having and therefore needs more investment, on the one hand, and higher education is not offering anything of real value to graduates and consequently does not justify the continuously increasing number of universities, on the other.
Brian Caplan, a U.S. economics professor has long been pointing out (2012) -not unreasonably -that many students seem to learn nothing of any obvious relevance to the workplace, things like Latin, history, higher mathematics, music, art, Shakespeare or foreign languages, but, on graduation, they are rewarded with much better career prospects than people who chose not to attend university. In other words, companies pay a large bonus to people who study subjects unrelated to their work. Caplan explains this situation by emphasizing that education is a signal for what is otherwise difficult to evaluate but is much valued and needed in the workplace. And he talks about character components and skills which most applicants claim to have, but are difficult and expensive to assess even in sophisticated assessment centres. Discipline, coping with challenges, meeting deadlines, working under pressure, being a good co-worker, being able to communicate, thinking critically and creatively, etc. are all delivered through university study programmes. This is how the author explains that the value of undergraduate degrees for society consists in streamlining graduates, in becoming a gatekeeper to higher salaries, and lies not therefore in their intrinsic worth, no matter what universities might otherwise claim. Caplan concludes that, possibly, the world might become better if it renounced creating more universities or heavily investing in the old ones.
What happens in Romania? Although we have plenty of problems both in our society and in our education system, this is not a problem we have at the present moment. For a long time, higher education has been perceived in Romania as a very desirable personal and social accolade. In spite of this idealistic position towards higher education, due to various social and economic constraints, Romania is still lagging behind the rest of the EU in terms of number of students compared to the rest of its population as can be observed in Figure 1 .
Part of this issue is the lack of appropriate government investment in the education system which has slowly but clearly deteriorated to the present state (Nicolae, 2015; Nicolescu, 2010) . Romanian decision-makers, no matter of their political affiliation, seem to be unaware that higher education evolves through individuals and only then through its institutions, practices and processes and needs both financial investments and societal support through a public discourse that stops incriminating and demonizing education and educators for almost all the failures of the postcommunist Romanian society (Seitz, Nicolae 2014) . Public discourse in Romania is indeed well connected to and pays lip service to the latest international conversations around higher education; however the Romanian reality has another quality than the systems we are trying to emulate and our understanding of concepts discussed internationally is heavily indebted to our own context and history.
The international market of higher education has become highly competitive and this makes life difficult for universities in emerging economies, like Romania, mainly because such countries and their universities lose students and, occasionally, staff to the most developed markets. The globalization of education has increased the perceived competitiveness of European institutions of higher education compared with other parts of the world and as such of the member states of the European Union (EU). Even if Romania is among the last in the EU in terms of comparable indicators in many fields, it is still considered as a desirable study destination for lower income categories of people coming mainly from the Middle East or Asia Pacific. Why does that happen? Obviously, one important reason is that Romania is one of the largest countries of the EU, with important resources including human capital. The various policies implemented in the last decade at the national level transformed the country which is now aligned, at least institutionally and at a surface level, to the requirements of the latest EU regulations. In terms of higher education this means that Romanian universities declare to have similar standards in terms of study programmes, quality assurance and transferable credits. However, the values of the academic community in Romania are still under a strong public debate which is not helped at all by the many changes the system is still going through (Miron, 2016; Seitz, Nicolae, 2014) . One of the latest heated public discussions was the one around the criteria for evaluating professors, readers and doctoral coordinators that were to be changed again by the political decision makers. The reason was, as usual, the desire to have the new criteria more connected to the requirements of the international research community with little regard to the effect that such a change would have, in certain fields and/or disciplines, on a large part of the members of the academic community who would see their entire career rendered worthless.
The public debates of those new criteria in the field of economics and business pointed out that their adoption were almost similar with the termination of teaching in Romanian universities and of the Romanian research journals even if their language of publication was English. The debates also pointed out the long term, not completely perceivable effects on the entire Romanian society including the general attitude of young graduates who cannot be motivated and attracted to an academic career which continues to be unattractive because of the incomes it offers at entry level and unpalatable because of the high degree of stress and continuous demands on its members.
However, the most important point that the communities of economic and business academics put forward was the lack of coherence and preparation of the process of desired change. This is an argument that is relevant for the present discussion because change management is clearly a function of the leaders of the education system and, mainly, of the Romanian government who should have a long term vision of the development of the country and of the blueprint to that development which clearly should be based on education. That this does not happen may be, among others, also a proof of the incapacity of those leaders to articulate a clear vision and, mainly, to be able to drive their constituencies to follow that vision and implement it. Such a vision and an understanding of the international values of higher education and of the local social needs would help Romanian universities to serve their stakeholders, the present Romanian society and our future generations of graduates.
Developing leaders for competence and performance
So how are the leaders of higher education trained or grown or developed in Romanian universities? It is not easy to find an answer to such a question due to the lack of transparency of the ways each university approaches this question. An investigation on the web sites of Romanian universities, a relatively time-consuming effort due to the unfriendly structuring of the information presented, shows that little is done in terms of formalized, transparent and open access training for university leaders and administrators in Romania or for those who are interested in following such a career path. As compared to, for example, UK, American or Australian universities in which you have a clear career path explained for those interested in academia.
For example, the Graduate School of Education from Harvard University offers for a tuition fee of $ 8,150 a five day programme for "Newly Appointed First-Year Presidents". Through interactive sessions the programme promisses to address important issues for those who have become university presidents for the first time. The programme covers, among other topics: the contexts of leadership -that is the culture and traditions of a university; governance -the role of governing boards and the relation between the president and the board of trustees; presidential fundraising -which is probably the most important role for the president of an American university; building the administrative team -the role of the president as CEO and senior personnel officer; academic leadership -the position of the president as academic leader; strategic planning -the president's role in the design and implementation of strategic planning . That means to develop new patterns of thinking for students through improving curricula in higher education (Bratianu, 2007 (Bratianu, , 2009 .
It is obvious that such programmes are not possible in the Romanian academic context for various reasons, including the costs of developing them and the culture of delivering them. Also, another important reason is that the European higher education systems, therefore the Romanian one as well, are still largely based on a collegial culture. It seems that most of the energies in the system of higher education are channeled towards winning the elections and not on how to be prepared for the job, with some notable exceptions in Romania under the form of European funded projects financed through the European Social Fund, such as the project Improving University Management (Nicolae, 2015, pp. 50-51) . It seems, therefore that the training of the leaders in higher education has been left mostly to personal efforts, especially at the higher end of the system.
Nevertheless, in today's complex higher education system professional competence is an important component that cannot be left entirely to personal development needs. Formalized training in management, leadership, educational management, research management, organizational culture, strategic planning and time management skills are critical components for one's professional competence that would empower those academics working in administration to plan for their organization's performance in an open and transparent world.
Methodology of research
This paper is based on a doctoral research aiming to reveal the specificity of Romanian leadership issues in higher education. It is a conceptual paper using both qualitative and quantitative approaches to answer its research question which is: what is being done formally in the Romanian system of higher education to develop its leadership and, thus, ensure, its performance?
In order to answer that question it is important to underline that for the purpose of this paper the authors use the terms leadership/management/administration interchangeably to refer to the middle and top management of higher education institutions. We are aware of the discussions around this terminology and of the various perspectives that each term may open. However, this is not the focus of the present paper. It is also important to underline that trying to define university performance is also a daunting task that needs to be done separately considering the variety of higher education contexts and institutional approaches as pointed out by Platis (2016) , Kallio & Kuoppakangas, (2015) , Nicolae (2014 ), Nicolescu, (2011 and many others.
Discussion of findings
The doctoral research of one of the authors of the present paper involved the administration of a questionnaire to a number of leaders in Romanian and international universities. From the 22 respondents interviewed in the research 14 had been Romanian and 8 international (Australia -Melbourne, France -Paris, Great BritainLondon, Russian Federation -St. Petersburg, USA -San Bernardino). From the point of view of the positions in the higher education system at the time of research the respondents had been: 6 Romanian rectors, 2 international rectors, 2 Romanian and 1 international vice rectors, 3 Romanian and 2 international deans, 6 respondents with various positions in the Romanian higher education system (a former Minister of Education of Romania, a president of the Academic Council of a Romanian university, directors of Doctoral Schools of Economics and Business, international experts in academic leadership).
Among the questions asked that we consider relevant for the present paper were the following: (1) Do you feel the need for specialized courses to develop leadership competences in higher education? (2) If not, why not? (3) If you do, what are the three crucial competences that should be covered in those courses?
The answers given by our respondents were complex, full of details and, consequently, difficult to analyze. Nevertheless, for our purpose here we would like to underline that question number one, referring to the need for specialized courses to develop leadership competences in higher education, was answered positively by the overwhelming majority of the respondents. More details on the research and a larger discussion of the issues only briefly presented here can be found in Nicolae (2015, pp 179 -189) .
The type of competences considered necessary to be developed or improved in training revealed in the answers of the Romanian respondents ranged from disciplines to be studied such as educational management, human resource management, strategic management and leadership in higher education, research management, organizational culture, strategic planning to competences or abilities such as efficiency, adaptability, flexibility, holistic thinking and, expressed under various forms, time management skills. The respondents' emphasis on disciplines is a cultural characteristic for Romania where learning is still perceived to happen mostly if one can prove that one has the official record for attending the respective training, not if one can demonstrate the competence irrespective of how that was acquired. However, we can conclude that if in Romania new leaders are trained in a diffuse manner, across departments and disciplines, with little visible mentoring, or are left to do their own professional development, which has been mostly the case so far, in all the international universities that were part of the above mentioned research (with the exception of Russia) leadership training is well established and done either by the human resource departments or by specialized, dedicated departments. Or, as we mentioned before, leadership training is available, freely and openly, for an adequate fee, to all those interested in their personal and professional development. Who actually pays those high fees, individuals or institutions, is another discussion.
The challenges societies and, consequently, higher education face all over the world require a high degree of human character and professional competence from the leaders of universities and other higher education institutions to lead their organizations through these turbulent times. Constant and changing demands of multiple and often contradictory stakeholders, continually increasing regulations, increasing and tough competition to attract students, new technologies and methods for delivering education, diminishing funding and a growingly skeptical public are challenges that all universities have to face. Those which invest in the development of their leaders or managers or administrators will clearly be in a better position to face those challenges.
Conclusions
Higher education continues to be acknowledged as one of the important drivers of development in a knowledge intensive society and economy. Romania, now a decade-old member state of the European Union, needs to continue and improve its efforts to meaningfully contribute to the EU and to the complex process of the transformation of Europe even if the European Union itself is unsure at the moment what that means. Romania could be successful if it finalizes its never-ending reforms of its higher education system by realistically rethinking its priorities for education and research, by making the long declared and never implemented decisions to correctly fund education and research, by integrating itself in the main flow of thinking and good practices of international leadership today, including formalized training and development, and by giving itself and its people the time to internalize values and good practices.
Therefore, at present, the answers to the questions raised in the title of this paper are, sadly, that individuals continue to be requested to do most of their own development, with still little transparent institutional support, while our organizations appropriate those efforts, quantify and report them as their own without properly having contributed to them. In Romania both organizations and individuals need to understand the need to offer opportunities for professional training and the need to invest in personal development.
